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Professor Benâ Gül Peker has worked at the Middle

East Technical University, Department of Basic

English, Bilkent University MA TEFL Program and

Gazi University, Faculty of Education, ELT

Department, Ankara, Turkey. She has been involved

in the writing of the 2006 new primary English

curriculum and course books (Time for English &

Spot-On Grades) (2006-2011). A plenary speaker at

the 2006 40th IATEFL Convention, she has presented

nationally and internationally. Her professional

interests include educational change, teacher

empowerment, EFL methodology, NLP, and drama.

She is a certified NLP trainer.

Prof. Dr. Benâ Gül Peker



Title of the Session

Oh, no! You left the balcony door open!!!!!: Learning

about disempowering and empowering

styles of communication

Abstract

This workshop will focus on the five communication

styles by Virginia Satir, a successful therapist and

communication guru. Four of these styles are actually

disempowering strategies while the fifth, leveling, is a

style of communication that we can engage in when

we are open to each other, listen and share from a

place of caring and honesty. It is therefore

empowering as we feel connected in our humanness.

That is to say, once we become aware of the kind of

communication that we are capable of, we can let go

of old ways of interacting which are no longer useful

to us. 

Prof. Dr. Benâ Gül Peker
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research interests include bilingual education,
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Title of the Session

Empowering teachers through co-teaching

Abstract

Collaboration is the key to success when working

toward most goals. We often ask our students to

collaborate when working in the classroom because we

understand the benefits, but how often do we

collaborate as teaching professionals? Collaborative

teaching, or co-teaching, is an empowering force for

novice and veteran teachers alike. It is a practice that

allows each professional to make the most of their skills

and complement those of their teaching partners. It

also allows us to learn from our colleagues and develop

our pedagogical and interpersonal competences,

among others. When collaborating, we provide a

positive role model for our students and demonstrate

what can be achieved when we work together. In this

talk we’ll explore various ways in which co-teaching can

take place, the many benefits of this practice, and how

to minimize the inevitable obstacles.

Dr. Lyndsay R. Buckingham



Bio

Dr. Elif BOZYİĞİT has been working as an assistant
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Title of the Session

Update, up-to-date, upended: Becoming and being an

‘excellent’ teacher

Abstract

In the never-ending journey of becoming and being an

English language teacher, the pursuit of excellence often

intersects with the pressure to stay current and innovative.

As aspiring educators, we find ourselves surrounded with a

barrage of questions: Have you seen what that teacher did

in their class? How many certificates have you received this

year? Have you heard about that teacher winning the

award? These inquiries, while well-intentioned, underscore

a deeper challenge: the tension between the aspiration for

excellence and the evolving demands of the profession.

Amidst the flurry of webinars, accolades, and professional

projects, it's easy to lose sight of the essence of teaching

itself. In this plenary session, we put the heart of this

dichotomy under a microscope, exploring the confluence of

teacher apprehension and the quest for excellence. Let us

challenge the notion that excellence is merely a checklist of

achievements, and instead, discover its essence in the

profound impact we have on our students' lives.

Assist. Prof. Dr. Elif BOZYİĞİT



Lect. Patrick T. Randolph
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and well-being, poetry, and philosophy. Patrick lives

with his soul-uplifting wife, Gamze; insightful

daughter, Aylene; wonderfully wise cat, Master Gable;

and comical puppy, Bubbles, in the USA.



Title of the Session

Easy and Effective Mindfulness Activities for Better Teaching and

Learning

Abstract

This energetic session surveys the psychological and physical benefits

of mindfulness, and it demonstrates a number of short but very

insightful mindfulness activities that guarantee to create positive

perspectives about life and promote healthy insights of gratitude and

well-being. First, we will briefly look at some of the main issues that

we encounter on a daily basis that often cause stress and anxiety.

Next, I will define mindfulness and offer three of the main

mindfulness principles that will help attendees understand how

mindfulness works. I will, then, demonstrate a variety of easy-to-use

activities that promote mindfulness both in and outside the

classroom. These include self-inquiry mindfulness (e.g., training the

mind to be aware of things happening at the moment without being

judgmental); gratitude awareness (e.g., waking up and giving thanks

to the body); restfulness in action (e.g., learning to rest while doing

physical actions during the day); and being aware of and appreciating

unique daily experiences (e.g., being mindful of the five senses as the

day unfolds). Each of these leads to a growth in cognitive,

psychological, spiritual, and physical development. I will conclude the

session with a brief discussion on how the ideas can be implemented

in the lives of the participants and how these can add to the cognitive,

psychological, and physical health of the attendees and their

students. Please bring a smile and a desire to learn to this life-loving

session!

Lect. Patrick T. Randolph
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The effect of pre-service EFL teachers’
personality on their classroom motivation

Rukiye Sakaoğlu, Özge Civelek
İstanbul Medipol University

sakaoglurukiye18@gmail.com, ozqecvlk1@gmail.com

Teacher personal�ty and teacher mot�vat�on are among the popular
research top�cs that we often encounter �n the EFL f�eld. However, the
relat�onsh�p between these top�cs has not been �nvest�gated much.
Thus, the purpose of th�s study �s to explore �f teachers’ personal�ty tra�ts
affect the�r teach�ng and �n-class mot�vat�on, and �f �t does, �n what ways
�t affects them. In th�s study, 50 pre-serv�ce teachers from Istanbul
Med�pol Un�vers�ty took part �n the research process. To beg�n w�th, the
part�c�pants took the B�g F�ve Personal�ty Test to f�nd out the�r
personal�ty types. The B�g F�ve personal�ty test, also known as the
OCEAN personal�ty test, �s based on the B�g F�ve model that def�nes
human personal�ty as the comb�nat�on of 5 personal�ty tra�ts or factors –
Openness, Consc�ent�ousness, Extravers�on, Agreeableness, and
Neurot�c�sm (mak�ng the acronym – OCEAN). The B�g F�ve personal�ty
test �s a comprehens�ve personal�ty �nventory based on decades of
psycholog�cal research. Researchers study�ng the bas�c character�st�cs
of personal�ty, �nclud�ng psycholog�sts and academ�cs, have frequently
d�scovered that people's var�ances �n personal�ty naturally fall �nto f�ve
categor�es, or the "B�g F�ve." After the results of the test were taken, the
part�c�pants were g�ven an Engl�sh teacher mot�vat�on scale wh�ch
measured the�r �n-class mot�vat�on. For th�s research, a correlat�onal
study was carr�ed out by a descr�pt�ve research process, wh�ch took �nto
account factors such as teacher personal�ty and mot�vat�on.

Keywords: Teach�ng
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Peripheral Learning-Based Psychoeducation as
a Method for Coping with Foreign Language
Anxiety

Merve Baran
Bartın University

Mervebaran990@gmail.com
The Oxford Advanced Learners D�ct�onary def�nes anx�ety as "the state of feel�ng nervous or
worr�ed that someth�ng bad �s go�ng to happen." It �s also descr�bed as an unpleasant
emot�onal state or cond�t�on character�zed by subject�ve tens�on, worry, and feel�ngs of
apprehens�on, along w�th act�vat�on or arousal of the autonom�c nervous system
(Sp�elberger, 1972, p. 482). Accord�ng to MacIntyre and Gardner (1994), fore�gn language
anx�ety �s "a d�st�nct complex of self-percept�ons, bel�efs, feel�ngs, and behav�ors related to
classroom language learn�ng ar�s�ng from the un�queness of the language learn�ng process"
(p. 284). Anx�ety �s one of the most well-known emot�onal d�ff�cult�es reported by students
learn�ng a fore�gn language. Due to the negat�ve effects of anx�ety, students may not
ach�eve the�r des�red goals and may lose mot�vat�on. Psychoeducat�on, a method used �n
combat�ng anx�ety, prov�des �nformat�on and support and �s an effect�ve techn�que appl�ed
by profess�onals l�ke psycholog�sts, therap�sts, and soc�al workers. Research emphas�zes that
psychoeducat�onal �ntervent�ons are effect�ve �n reduc�ng students' anx�ety and shyness.
Psychoeducat�on, requ�r�ng expert�se, can become a complex process. An �nnovat�ve or
seldom-tr�ed alternat�ve method to s�mpl�fy the psychoeducat�on process and make �t more
appl�cable could be the per�pheral learn�ng techn�que proposed by Lozanov �n 1978. Hence,
th�s study a�ms to des�gn a psychoeducat�onal program embell�shed w�th elements of
per�pheral learn�ng to ass�st �nd�v�duals w�th fore�gn language anx�ety, enhanc�ng the�r well-
be�ng and demonstrat�ng the effect�veness of th�s des�gn �n combat�ng anx�ety. Th�s project
has two sub-object�ves: (1) To contr�bute to students' understand�ng of language anx�ety
and enhance the�r awareness, and (2) to present psychoeducat�on supported by per�pheral
learn�ng as an �nd�rect solut�on method by address�ng the negat�ve effects of fore�gn
language anx�ety �n the classroom env�ronment. Th�s study, conducted w�th students
learn�ng Engl�sh as a fore�gn language exper�enc�ng anx�ety, w�ll last a total of e�ght weeks.
Psychoeducat�onal posters supported by per�pheral learn�ng w�ll be des�gned and d�splayed
�n real-t�me classrooms for two weeks at each of the four stages. Qual�tat�ve �nterv�ews w�ll
be conducted w�th students every two weeks to mon�tor the�r overall emot�onal states and
detect any changes �n the�r anx�ety levels and awareness of anx�ety. Th�s study can
contr�bute to develop�ng new approaches and techn�ques �n reduc�ng anx�ety levels,
boost�ng self-conf�dence and mot�vat�on �n students' fore�gn language learn�ng process. It
w�ll also prov�de s�gn�f�cant f�nd�ngs about the effects of psychoeducat�on and per�pheral
learn�ng on learn�ng processes. Thus, the learn�ng process w�ll become less threaten�ng and
thereby less anx�ety-�nduc�ng, wh�ch w�ll �ncrease students' eff�c�ency levels and allow them
to better understand themselves.

Keywords: Fore�gn language, anx�ety, psychoeducat�on, per�pheral learn�ng, �nfograph�cs
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Dynamic Hubs: Integrating Tools into English
Language Teaching for an Energetic Classroom

Seda Yaman
Kocaeli Sınav Koleji 

sd_ymn@hotmail.com

In the realm of Engl�sh Language Teach�ng (ELT), the �ntegrat�on of technology and
�nnovat�ve teach�ng tools has become �mperat�ve to meet the evolv�ng needs of
today&#39;s learners. Engl�sh language acqu�s�t�on �s not merely about memor�z�ng
vocabulary and grammar rules but also about engag�ng learners �n mean�ngful
�nteract�ons that enhance the�r l�ngu�st�c prof�c�ency and cultural understand�ng.
Trad�t�onal classroom sett�ngs often struggle to susta�n students&#39; �nterest and
part�c�pat�on, lead�ng to pass�ve learn�ng exper�ences.Th�s presentat�on a�ms to explore the
mult�faceted approaches of �ntegrat�ng var�ous tools �nto ELT pract�ces, w�th a part�cular
focus on foster�ng an energet�c classroom env�ronment for act�ve engagement and
effect�ve learn�ng outcomes. The contemporary educat�onal landscape �s marked by the
ex�stence of d�g�tal resources and technolog�cal advancements, offer�ng unprecedented
opportun�t�es for enhanc�ng language �nstruct�on. From �nteract�ve wh�teboards to
educat�onal apps, v�rtual real�ty s�mulat�ons to gam�f�ed learn�ng platforms, educators are
presented w�th a d�verse array of tools to enr�ch the�r teach�ng methodolog�es and
capt�vate students&#39; �nterest. However, the effect�ve �ntegrat�on of these tools requ�res
an effect�ve understand�ng of pedagog�cal pr�nc�ples, learner needs, and the dynam�c
�nterplay between technology and �nstruct�on. One p�votal aspect of successful �ntegrat�on
�s the al�gnment of technolog�cal tools w�th pedagog�cal object�ves. By strateg�cally
select�ng and �ncorporat�ng tools that complement language learn�ng goals, educators
can create �mmers�ve learn�ng exper�ences that cater to d�verse learn�ng styles and
prof�c�ency levels. Moreover, the seamless �ntegrat�on of technology can fac�l�tate
personal�zed learn�ng exper�ences, enabl�ng educators to ta�lor �nstruct�on accord�ng to
�nd�v�dual student needs and preferences. Furthermore, cult�vat�ng an energet�c
classroom env�ronment �s essent�al for promot�ng act�ve part�c�pat�on and foster�ng a
sense of commun�ty among learners. Through �nteract�ve tools such as Ment�meter,
Kahoot, collaborat�ve onl�ne platforms, and mult�med�a resources can st�mulate student
engagement. By �ncorporat�ng �nteract�ve elements �nto lessons, educators can
encourage peer collaborat�on, cr�t�cal th�nk�ng, and creat�ve express�on, thereby
enhanc�ng both l�ngu�st�c prof�c�ency and 21st-century sk�lls. In conclus�on, the �ntegrat�on
of tools �nto Engl�sh Language Teach�ng offers �mmense potent�al for creat�ng dynam�c
and engag�ng learn�ng env�ronments. By embrac�ng �nnovat�ve technolog�es and
pedagog�cal approaches, educators can empower students to thr�ve �n an �ncreas�ngly
�nterconnected and d�g�t�zed world, wh�le �nst�ll�ng a l�felong love for learn�ng and
language acqu�s�t�on. 

Keywords: Technology
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Paideia in 21st century: Back to black?

Şevval Arslan
 Marmara University

sevvalarslan36@gmail.com

The real�ty that modern educat�on has reached a po�nt where �t quest�ons not only
how educat�on should be but whether educat�on should even ex�st has led us to
reexam�ne the ph�losophy of educat�on by look�ng back to the past. To Ar�stotle, �f a
person uses the�r �ntellect �n accordance w�th v�rtue, they w�ll ach�eve euda�mon�a,
wh�ch �s a state of happ�ness and fulf�llment, and he argues that th�s ab�l�ty should be
�mparted through educat�on. Th�s type of educat�on �n Anc�ent Greece was called
pa�de�a.  Bu�ld�ng on th�s v�ew, two concepts need ment�on�ng: educare and
educere. Educare refers to prov�d�ng the educat�on needed for learners to be
�ntegrated �nto an ex�st�ng system. Educere, on the other hand, a�ms to enable
learners to produce �deas both for themselves and for the world they l�ve �n and to
have these �deas ent�rely of the�r own accord. The left-hand s�de of report cards �s
usually related to educare, wh�le the r�ght-hand s�de �s related to educere, but
usually the left s�de of them �s where people take �nto account (Coşkun Özüaydın,
2021). Today, the ab�l�ty of �nd�v�duals to cult�vate the�r souls, that �s, to l�ve �n
accordance w�th pa�de�a, �s related to the concept of "cultura an�m�". Th�s concept
�nvolves �nd�v�duals exper�enc�ng enl�ghtenment and form�ng the�r �nd�v�dual culture
through act�v�t�es such as art act�v�t�es, benef�t�ng from object�ve cultures (Coşkun,
2011). The eas�est and most reward�ng element of object�ve culture for schools to
prov�de �s books. Books allow the reader to learn long-harvested knowledge �n a
short t�me (Ortaş, 2014). Unfortunately, the hab�t of read�ng books has not been
acqu�red �n our country for many years. Moreover, the same can be sa�d for the use of
books �n Engl�sh language teach�ng. Engl�sh as a l�ngua franca �s the language of
everyth�ng. The art�cles and books are publ�shed �n Engl�sh and the conferences are
held �n Engl�sh. If we cons�der that the works shap�ng the world are now com�ng
from th�s language or translated �nto th�s language, �t �s cruc�al for students to read
the works publ�shed and cr�t�cally th�nk about them. At th�s po�nt, the quest�on ar�ses
as to what extent Engl�sh teachers have adopted the pa�de�a ph�losophy by cr�t�cally
�nst�ll�ng the hab�t of read�ng �n students wh�ch �s a part of object�ve culture, thereby
play�ng a role as a tool �n nurtur�ng �nner culture and ach�ev�ng the ult�mate goal of
human�ty and therefore, educat�on. 

Keywords: Teach�ng
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Does practice make second language speech
perfect?: An insight from a TÜBİTAK project

Mualla Elif Durmaz, İrem Doğaç, Vasfiye Geçkin, 
Izmir Democracy University 

elifmdurmaz@gmail.com, iremddogac@gmail.com,  
vgeckin@gmail.com

Most second language (L2) speakers favor nat�ve Engl�sh speaker teachers over non-
nat�ve ones when �t comes to learn�ng speak�ng sk�lls. One of the �nd�cators of
sound�ng l�ke a nat�ve speaker �s through mak�ng use of connected speech. As a
v�tal aspect of fluent and nat�ve-l�ke commun�cat�on, connected speech
encompasses a smooth trans�t�on between words and phrases �n the spoken
language. Yet, the use, pract�ce and teach�ng of connected speech �s an
understud�ed area �n the Turk�sh context. Th�s study a�ms to �ntroduce a module
wh�ch cons�sts of lesson plans developed for a 5-week pronunc�at�on tra�n�ng
program to be adm�n�stered to a group of 10th graders at a publ�c h�gh-school �n
Türk�ye. The lesson plans were des�gned to act as an �ntervent�on program wh�ch
�ntroduces phonet�cs and four components of connected speech , namely,
ass�m�lat�on �n wh�ch adjacent sounds become s�m�lar to each other (e.g., ‘good boy’
/ɡʊd bɔɪ/’ - ‘goob boy’ /ɡʊb bɔɪ/), el�s�on �n wh�ch certa�n sounds d�sappear wh�le
art�culat�ng some words (e.g., ‘k�nd of’ /kaɪnd əv/ - /kaɪndə/ ), catenat�on �n wh�ch
words are l�nked together (e.g., ‘an apple’ /ən ˈæpᵊl/ - a napple /ə’næpᵊl/ ), and
�ntrus�on �n wh�ch certa�n sounds are produced �n between some syllables or words
(e.g., ‘extraord�nary’ /ɪkˈstrɔːdᵊnᵊr�/ - ‘extra(r)ord�nary’ /ɪkˈstrɔːrdᵊnᵊr�/). The lesson plans
were des�gned to �ncorporate technology and gam�f�cat�on to teach the L2 learners
phonet�cs and these components along w�th ample opportun�t�es for pract�ce. The
mater�als to be �mplemented came w�th mult�ple formats �nclud�ng onl�ne
presentat�ons, worksheets, onl�ne games and �nteract�ve act�v�t�es wh�ch were
su�table for any classroom and level of students that are enrolled �n 10th grade
dur�ng any t�me of the teach�ng program. The 40-m�nute lesson plans were
composed of an �ntroduct�on, expl�c�t �nstruct�on, controlled act�v�ty, ma�n act�v�ty
and the post act�v�ty to be �mplemented. Every lesson plan �ncluded a cont�ngency
plan to be ut�l�zed when there m�ght be a need for an extra act�v�ty. In l�ne w�th the
flow of �nstruct�on each week, the students were ass�gned homework focus�ng on
the product�on of the speech event. The developed module �s expected to �mprove
L2 speak�ng sk�lls of 10th graders through expl�c�t pronunc�at�on teach�ng.

Keywords: connected speech, pronunc�at�on teach�ng, lesson plan development,
Engl�sh as a fore�gn language (EFL)
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ADHD-Inclusive Language Teaching: From
Distraction to Interaction

The Problem 
The a�m of th�s theme-based presentat�on �s to �nform prospect�ve educators about
ADHD (Attent�on Def�c�t Hyperact�v�ty D�sorder) and ra�se the�r awareness about
th�s neurodevelopmental problem. The neurob�ology beh�nd ADHD �s st�ll a vast
top�c of research, but f�nd�ngs prov�de a deep understand�ng of the d�sorder. ADHD
�s not a result of a s�ngle cause, but �t develops out of genet�c �nfluences,
neurotransm�tter dysregulat�on, d�fferences �n bra�n structure and funct�on,
delayed bra�n maturat�on, and env�ronmental factors. The worst part of ADHD �s �ts
her�tab�l�ty, wh�ch ranges from 70% to 80%, mak�ng �t one of the most her�table
psych�atr�c d�sorders. On the other hand, dopam�ne and norep�nephr�ne play a
cruc�al role �n the development of the d�sorder. In add�t�on to these unpred�ctable
factors, env�ronmental factors must also be taken �nto cons�derat�on. In th�s regard,
be�ng aware of these factors becomes �ncred�bly �mportant to prevent the d�sorder:
add�ct�ons dur�ng pregnancy and expos�ng the �nfant to tox�ns. The consumpt�on of
tobacco and alcohol has been l�nked to the development of ADHD �n offspr�ng.
Also, exposure to lead and other tox�ns can negat�vely affect bra�n development
and �ncrease the chances of the development of ADHD. 
The Solut�on Trad�t�onal learn�ng env�ronments fa�l to sat�sfy the needs of learners
w�th ADHD, who are character�zed by hyperact�v�ty, �mpuls�veness, d�sorgan�zat�on,
d�stract�on, etc. However, several techn�ques and strateg�es have been proven to be
effect�ve aga�nst the d�sorder, such as prov�d�ng a structured learn�ng env�ronment
by m�n�m�z�ng d�stract�ons, g�v�ng �nd�v�dual�zed �nstruct�on to �ncrease
engagement and mot�vat�on, �ncorporat�ng phys�cal act�v�t�es to release energy,
and us�ng mult�sensory teach�ng methods to �mprove the retent�on of new
�nformat�on. A structured learn�ng env�ronment helps students rema�n focused on
the act�v�t�es wh�le �ncorporat�ng phys�cal act�v�t�es and TPR techn�ques helps them
expend the�r energy and refocus. In order to do such act�v�t�es, teachers f�rst need
to arrange the classroom sett�ng. Us�ng flex�ble seat�ng, such as w�ggle cha�rs and
stand�ng desks, can be a good start. Then the space between desks or worktables
should be w�dened, �f poss�ble. When �t comes to behav�or management, us�ng
nonverbal s�gnals, reward�ng systems, and gam�f�ed emot�onal temperatures are
pract�cal steps. 

Keywords: ADHD, D�vers�ty, Inclus�on, D�sorder
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In EFL Classrooms: What are the immigrant
students’ and their teachers’ challenges and
adapting procedure?

Şevval Ayaz & Hanife Buse Kasapoğlu, 
Sakarya University  

sevval.ayaz@ogr.sakarya.edu.tr,
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Th�s exploratory research �ntends to �nvest�gate the obstacles that �mm�grant
students and the�r teachers face when conduct�ng Engl�sh language lessons, as well
as the strateg�es that they adopt �n order to adjust to these challenges w�th the
�ntent�on of ga�n�ng a better understand�ng of how to address these challenges. A
further aspect of the study w�ll be to �nvest�gate the strateg�es that they employ �n
order to enhance the�r prof�c�ency �n the Engl�sh language. Part�c�pants were d�v�ded
�nto two d�st�nct groups 1) �mm�grant teenage students (n=33) whowere enrolled �n
two d�st�nct state h�gh schools �n Sakarya/Adapazarı; 2), Turk�sh EFL ( Engl�sh as
Fore�gn Language) teachers (n = 6) were present . A consent form was had to be
f�lled out by each and every part�c�pant �n the study project before the project could
even beg�n. Th�s was done to ensure that the�r part�c�pat�on was ent�rely voluntary on
the�r best �nterest. The researchers were able to acqu�re the data that they need by
mak�ng use of surveys that they had developed themselves after obta�n�ng consent
from the part�c�pants. W�th�n a short per�od of t�me follow�ng the conclus�on of the
data gather�ng process, the repl�es were arranged �n an �nduct�ve way accord�ng to
the responses. Accord�ng to the f�nd�ngs, there were a few challenges that were
exper�enced by each and every part�c�pant; these challenges were un�versal.
D�fferences �n pronunc�at�on, the length of the class, the �mm�grant students lack of
knowledge of Turk�sh, and the use of L1 (Turk�sh) by teachers dur�ng Engl�sh lessons
were some of the factors that contr�buted to these �ssues. On the other hand, the
most typ�cal d�ff�cult�es that teachers encounter are a lack of commun�cat�on w�th
�mm�grant students and the absence of any preparat�on to teach Engl�sh to students
who are �mm�grants. Both of these �ssues are obstacles that teachers tend to
confront. There �s a un�versal consensus that these two problems are the most
s�gn�f�cant challenges that educators must contend w�th. Furthermore, these
challenges, �n add�t�on to the tact�cs that they �mplemented �n order to tr�umph over
such obstacles, may prove to be valuable for the goal of perform�ng extra research or
�nvest�gat�on. 
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Navigating Challenges in Immigrant
Education: Syrian Refugee Students'
Classroom Dynamics, Teacher and Parent
Perspectives, and Coping Strategies
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Th�s paper �nvest�gates the challenges Syr�an refugee students face �n Turk�sh
classrooms, focus�ng on the cr�t�cal aspect of language prof�c�ency. The study
a�ms to understand the �mpact of language barr�ers on academ�c
performance, soc�al �ntegrat�on, and the effect�veness of ex�st�ng �ntegrat�on
programs. The study engaged 18 teachers respons�ble for 64 Syr�an students,
explor�ng the�r exper�ences and perspect�ves through a m�xed-methods
approach. Ut�l�z�ng surveys, the research delved �nto the cop�ng strateg�es
employed by teachers, the academ�c challenges Syr�an students face, and the
ut�l�zat�on and awareness of �ntegrat�on programs. The study also exam�ned
commun�cat�on dynam�cs between teachers and parents. The f�nd�ngs
underscore the central role of language barr�ers �n h�nder�ng the academ�c
and soc�al �ntegrat�on of Syr�an refugee students. Teachers �dent�f�ed the need
for more Turk�sh language competency as the pr�mary challenge, �mpact�ng
lesson comprehens�on and h�nder�ng effect�ve commun�cat�on. L�m�ted
awareness and ut�l�zat�on of �ntegrat�on programs were reported, reveal�ng
gaps �n address�ng the hol�st�c needs of Syr�an students. The d�scuss�on
sect�on w�ll delve �nto the nuanced aspects of language educat�on and �ts
�mpl�cat�ons for �ntegrat�ng Syr�an refugee students. Methodolog�cal
l�m�tat�ons w�ll be acknowledged, �nclud�ng part�c�pant reach and the
mult�l�ngual survey process. Future research d�rect�ons w�ll be proposed,
emphas�z�ng the need for comprehens�ve language educat�on programs and
a broader understand�ng of soc�etal att�tudes toward the permanence of
Syr�an refugees �n Turkey.

Keywords: Cr�t�cal Educat�on, Refugee Educat�on, Syr�an refugee students,
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The present project �s a des�gn of an Annual Syllabus �n the Engl�sh area
a�med at Span�sh th�rd-grade students (8- and 9-year-olds). Although �t has
been created �n accordance w�th Span�sh leg�slat�on, �t can be adapted to any
country ‘s Educat�on System. In fact, the ma�n emblem of the des�gn �s �ts
�nternat�onal component, concret�sed �n a un�fy�ng thread: T�na the traveller
w�ll be undertak�ng an exc�t�ng road tr�p through anglophone countr�es and
c�t�es to show the students how Engl�sh allows them to connect w�th d�fferent
people and cultures. The Annual Plan has been created regard�ng the
Susta�nable Development Goals (SDG), and the Un�versal Des�gn for Learn�ng
(UDL). Although th�s Syllabus corresponds to the Engl�sh area, some other
contents of other areas, such as Phys�cal Educat�on, Mus�c, or Arts, w�ll be
covered. It �s cruc�al to work follow�ng a crossed curr�culum s�nce contents
rema�n �nterconnected on real-l�fe s�tuat�ons, and they should be presented
the same way �n class. The methodology of the Annual Plan �s based on
cooperat�ve learn�ng, Gardner’s Mult�ple Intell�gence Theory and Gu�ded
D�scovery Learn�ng (GDL) supported by appropr�ate scaffold�ng. The ma�n
goal of th�s project �s to cont�nue work�ng on students ́  Engl�sh learn�ng
process follow�ng an �ntercultural approach. It pursues a concept�on of
Engl�sh as a fundamental tool to be used not only �n academ�c, but also �n
other s�tuat�ons that �nvolve commun�cat�ng and apprec�at�ng d�fferent
cultures �n a global�sed context l�ke ours. All these aspects must be developed
regard�ng students ́ mot�vat�on and �nterests to ensure an enjoyable and
mean�ngful learn�ng process.

Keywords: Annual Syllabus, �ntercultural�ty, cooperat�ve learn�ng, Mult�ple
Intell�gences, scaffold�ng, cross curr�cular.
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Annual syllabus for 3rd year preschool: STEAM
and PBL in English learning
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In the present project �t �s presented an Annual Syllabus, spec�f�cally for 5-
year-old ch�ldren, a�med at the second cycle of Early Ch�ldhood Educat�on,
developed �n three d�Berent projects and f�fteen d�dact�c un�ts, all �n the
present project. Th�s proposal �s developed from the perspect�ve of Engl�sh
learn�ng �n order to make �t more access�ble for ch�ldren and develop the�r
�nner mot�vat�on, wh�ch w�ll accompany them through all the�r academ�c l�fe.
For �t, the focus des�gned �s called STEAMland, where STEAM and Engl�sh are
the two foundat�ons for the educat�onal �ntervent�on, to enhance ch�ldren to
learn Engl�sh through exper�mentat�on and man�pulat�on. The spec�f�c
context for the present paper w�ll be a f�ct�onal school called K�te School,
located �n Torrelodones, northwest of the Commun�ty of Madr�d, �n a
concertado b�l�ngual school. For th�s, the ma�n methodology w�ll be Project-
Based Learn�ng, spec�f�cally three projects along the academ�c year, w�th the
object�ve of students to be the p�vot of the�r learn�ng process, w�th the�r own
d�vers�ty �n order to enhance s�gn�f�cant learn�ng. All projects have been
des�gned to follow the STEAMland there: a new un�verse where STEAM �s the
ma�n focus, �ntroduced �n all un�ts thanks to the storytell�ng methodology,
wh�ch encourages read�ng learn�ng through all EC.

Keywords: Early Ch�ldhood Educat�on, Annual Syllabus, Engl�sh, STEAM,
Project-Based Learn�ng, Storytell�ng
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The follow�ng abstract outl�nes the object�ves, methodology and �mpl�cat�ons
of an Annual Syllabus �n the Engl�sh subject des�gned w�th the a�m of
develop�ng the �ntercultural competence �n students as well as help�ng
students develop prof�c�ency �n Engl�sh language. The syllabus has been
des�gned follow�ng the Span�sh nat�onal curr�culum and �t’s planned to be put
�nto pract�ce �n a f�rst grade classroom (6- and 7-year-olds), but �ts pr�nc�ples
and methodology can be eas�ly transferred to any country w�th a d�fferent
leg�slat�on. As ment�oned above, the ma�n goal of th�s syllabus �s to help
students develop �ntercultural competence related sk�lls as well as acqu�re
Engl�sh language knowledge and exper�ence. The lessons of th�s plan are
planned follow�ng an �ntegrat�on of an approach and a methodology:
commun�cat�ve language teach�ng (CLT) and storytell�ng. By the �ntegrat�on
of these two concepts, the lessons w�ll promote act�ve commun�cat�on and
the use of act�ve language. A syllabus that �ntegrates CLT, storytell�ng, and
�ntercultural competence development equ�ps learners w�th the tools they
need to effect�vely commun�cate �n Engl�sh �n �ntercultural contexts. The
stor�es have been selected tak�ng �nto cons�derat�on some sens�ble cultural
aspects that w�ll be d�scussed �n the lessons. Some lessons also regard the
Susta�nable Development Goals (SDG) as a way of prepar�ng global
c�t�zensh�p- key for �ntercultural commun�cat�on and global cooperat�on to
face the XXI century challenges.

Keywords: Annual Syllabus, �ntercultural competence, storytell�ng, Susta�nable
Development Goals, commun�cat�ve language teach�ng.
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A comparison between request strategies of
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The present study was �nvest�gated to �dent�fy the d�fferences of request
strateg�es between Turk�sh pre-serv�ce and �n-serv�ce EFL teachers. The
�mportance of th�s study �s to explore wh�ch request strategy Turk�sh pre-
serv�ce EFL teachers, who are na�ve, and Turk�sh �n-serv�ce EFL teachers, who
are older and more exper�enced, use �n the classroom and what factors affect
these two groups of teachers’ requests. The researchers gathered the
qual�tat�ve data through sem�-structured �nterv�ews w�th the help of
St�mulated Recall Techn�que to explore and ga�n �ns�ghts, feel�ngs, and
thoughts of both pre-serv�ce and �n-serv�ce EFL teachers. The qual�tat�ve data
was analyzed through the Content Analys�s techn�que accord�ng to Blum
Kulks and Olshta�n’s Request Strateg�es Class�f�cat�on. However, one of the
challenges that researchers encountered �n th�s study �s to gather the
part�c�pants who have the same or close prof�c�ency level of the Engl�sh
language. The f�nd�ngs of th�s study states that the level of d�rectness Turk�sh
pre-serv�ce EFL teachers’ most commonly used was ‘Convent�onally Ind�rect’,
followed by ‘D�rect’ and then ‘Non-convent�onally Ind�rect’. When �t came to �n-
serv�ce EFL teachers, �t was seen that the most frequently used type was
‘Convent�onally Ind�rect’, followed by ‘D�rect’, and lastly ‘Non-convent�onally
Ind�rect’ wh�ch was the same w�th pre-serv�ce teachers. Accord�ng to these
results, the data �nd�cates that Convent�onally �nd�rect type �s runn�ng
alongs�de for both pre-serv�ce and �n-serv�ce EFL teachers. 
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